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ABSTRACT

Almost all EFL teachers ascertain that vocabulayaivery indispensable facet of any foreign langul@grning.
Vocabulary acquisition is one of the crucial feasirin estimating one’s language proficiency (LaweHulstijn, 2001;
Sirbu, 2017; Stahl, 2005 ). In fact, many researsheelieve that it is more important than grammarce people can
communicate if they do have the needed words &biptrticular conversation without knowing its cect grammar. In other
words, any message can be sent easily if the spestkins the necessary repertoire of lexical itaweguired. For instance,
Thornbury (2007) adds that language learners dormesd to spend most of their time studying grantmeaause he argues
that their English will not improve very much iéthfocus only on grammar learning. He adds thasthidents will see more
improvement if they learn more words and expressibie concludes that language learners can say htgywith syntax
knowledge, but they can say almost anything withasgic updates. A plethora of research concludas wWhen students
do not identify at least 90% of the words in a téxey do not sufficiently comprehend what theyl i@d-Quitaiti & Ahmad,
2018a; Glven & Bekdas,, 2018; Sedita, 2005,). &, fmany school language learners have shown zealile shortage of
vocabulary which is obligatory for a fluent comneation. Therefore, this paper is trying to provithe EFL teachers with
practical recommendations on teaching vocabulagt thould improve their students’ vocabulary lev@8ssides, it would

help learners uncover what is necessary to be kteh vocabulary acquisition.
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INTRODUCTION
What is Lexis?

Various definitions have been labeled to vocabylany the most agreed one is that vocabulary iglsv@@arning.
Harmer (2007) states that vocabulary is not onkniow the words but also to know the relationsloipthese learned words
to other words in the sentence. Scrivener (201rthén argues that “lexis” rather than the more feanivord “vocabulary”
should be used. Thatis because of the availabilitprpora. The use of the word lexis implies ganshift in understanding,
attitude, and approach. Therefore, Michael Lewisteva book (called The Lexical Approach in 1993 tteflects this new
paradigm in thinking of vocabulary teaching. lteses that learning words in isolation are the gmeay of augmenting
foreign languagelexical items acquisition. Theydtobe incorporated into learning grammar and othaguage skills

meaningfully (Al-Qutaiti & Ahmad,2018a, 2018b; Heg014 ). In a new book called TKT ( Teaching Knedge Test ) by
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Spratt, Pulverness, and Williams the second unitiesh “lexis” shows the language educators angddistics that researchers
have intended to replace the old term vocabulati Wie latest one lexis. Harmer (2007) argueswuatls in a sentence
such as “it is warm here.” may be understood wrpnghus, he stresses the essence of functionsdsbeuh part of lexical
items. Thus, lexis is a more comprehensive terrhdbas beyond individual words or sets of wordsh&r collocations,

denotations, figurative meanings...etc.

What is Needed to Master a New English Word?

One aspect of effective vocabulary learning regufiguring out what needs to be studied about a\(©anale,2014).
This is called the learning burden of a word arfteds from one word to another according to the sveywhich the word
pertains to some factors such as first languagavletme, already existing knowledge of the seconguage and/ or other
known languages. The way to work out the learnimgien scientifically is to reflect on each aspdavbat is vital in know-
ing a word. Generally, knowing a word requires bedble to identify its form and its meaning at Hesic level. Harmer
(2007) enlarges this condition to include two maspects of knowing a word: usage and grammar. Bgajshe means un-
derstanding the word'’s collocations, metaphors,idimins, as well as style and register (the appatptevel of formality),
being aware of any connotations and associatieng/tind may have. On the other hand, by grammastdies that language
learners should be able to use the word in thelslgit correct, grammatical structures. It can beckmled that a language
learner masters a word if he/she is able to defipell, pronounce it correctly, be aware of itsrumtation, affixes, and he or
she can use itin a context as well as discegrammar. All these requirements make learning volea look a complicated

process as learners should be able to recall the avad recognize it in its spoken and written farms

Teaching Vocabulary Explicitly or Implicitly

Many researchers believe that EFL teachers shailteach lexical items deliberately, but they sbdekpose their
students to them through reading, listening, spepkind writing activities. In other words, vocalwlgeaching should be
accidental and unplanned (Al-Darayseh, 2014; La&fetulstijn,2001). However, a myriad of researcls liravestigated the
essence of teaching vocabulary explicitly and tteenmd out its effectiveness (Al-Qutaiti & Ahmad, IBa; Nation, 2011;
Schmitt,2013, Young-Davy,2014). In fact, some rededindings revealed that incidental vocabulargrieng is a slow-
moving and error-prone process with little vocabylgains (Read,2004; Khezrlou, Ellis, & Sadeghi,201Also, Graves
(2006) claims that explicit instruction of carefuielected words is needed for students to comprentent-specific texts.
Also, Kusumawati & Widiati (2017) discovered thatedt instruction is highly effective for vocabwdearning.

Hanson & Padua (2011) mention three steps for tagddxis explicitly. These steps are first ideyitiy the potential
list of words selected to be taught, second detgnmiwhich of these words to teach and third plagriow to teach the
target words. Furthermore, they recommend EFL te@do use four strategies to introduce individuaitds explicitly. The
first strategy is to supply a learner-friendly aétfon. The second tactic is to use the word integnand give contextual

information. This means that EFL teachers musteaath individual words in isolation. The third s&gy is to offer multiple
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exposures. In addition, the fourth strategy of irag lexical items is to provide chances for activeolvement.

Strategies to Teach Vocabulary

According to Schmitt (1997), a vocabulary learngtigaitegy is any strategy that leads to the learafngcabulary.
Clearly, this covers vocabulary teaching strategesvell because they also result in, or are meatgad to vocabulary
learning. In other words, vocabulary teaching stgss as actions taken by EFL teachers to introtluget vocabulary
whereas learning strategies are self-initiatedhieyiéarners themselves. Therefore, good teachkrsHegr learners uncover
learning strategies and guide them to utilize tlosteffective learning strategies that suit them.

Teaching vocabulary is a complex process thatleriEfil teachers to be aware of certain aspect$aanors before
they introduce any lexical item to their learnékkso, they should be aware of diversifying techiigiiio teach vocabulary
effectively (Al-Qutaiti & Ahmad, 2018a). Thereforall EFL teachers should be able to vary their mé$hand procedures
when they teach vocabulary to meet certain critenizh as the students’ ages, levels, needs, agditutbtivation, learning
styles, and learning strategies. Much researclsihasn the effectiveness of using various waysdohesocabulary suchas
games, drawings, stimulus, drama, role plays, aanes, video technology, personalization, semanépping and compe-
titions (Al-Qutaiti & Ahmad, 2018b). For instanc®irbu (2017) analyzed the scores of the pre andtpssresults, he found
out that the students mastered the vocabulary degpathe five topics of the study (family membgahs & occupations,
animals, weather, sports & activities) well wheeythvere taught by games. Thus, the results shdwedaving used games
in vocabulary instruction, the experimental groujismarted the control group noticeably. Also, adoay to the students’
opinions, games are considered to be a real aithstering vocabulary; the study revealed that gambance the students’
capacity of learning vocabulary; they motivate stug to interact and augment their motivation trreng as well. Simi-
larly, Glven, & Bekdas, (2018) found out thatustiagicatures on vocabulary learning and teachirggforeign language was
effective and recommended by the 25 participantheénexperimental group. Moreover, Al-Qutaiti & Aath(2018a) have
revealed effective solutions to increase the stisdemcabulary repertoire. For example, they fowod that EFL teachers
should use the new words in context, analyze thel\part, raise word consciousness, sketch the wamdsuse semantic
mapping. Also, they suggested that curriculum desigl should specify target vocabulary for each, soitthe learners, as
well as the teacher, would know exactly what tauton. Furthermore, Al-Qutaiti and Ahmad added kwafjuage learners
should read extensively and use personalizatiomwiey meet new words. According to Al-Qutaiti akilimad, language
learners should also regulate their own vocabubanks and work on their pace to master more wdéndghermore, they

should be keen on discovering new words by usimgua ways including dictionaries, real-life sitigats, and readings.

Teaching Grammar Versus Teaching Vocabulary

Research shows that a greater priority was alldcaigeaching grammatical structures over the comicative
function itself for a long time (Al-Qutaiti & Ahmad2018b). Therefore, teaching grammar took mosintiniocus of any

lesson and this emphasis caused by the beliefthatmar must be known by language learners firsta Aesult, grammar-
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translation method domination was markedly viewasdhaidely experienced in all language teachingsdasOn the contrary,
the number of words introduced in such courseskeas noticeably low. Those taught words were ofielected because
they were effortlessly demonstrated or could belye&mnslated. The access of the communicativer@ggh revived the
notion of vocabulary significance in interactiordatiscourse of any foreign language, as well asiehthe effectiveness of
the teaching process locus ( Thornbury,2007). Tiegchnd learning vocabulary has become one of $peds that should
be concentrated on by EFL teachers and learnemaister English. Thornbury (2007) states that ar@)8d0 - 3,000-word

families are recommended to be sufficient for ayleage learner if he/ she masters themwell.

Grammar-Translation Method Versus Communicative Apgroach

In modern methodology two main tendencies set ap@thods in which the teacher has the most saamifirole
and chooses the items students will learn oppdsinghe where the focus shifts away from the teatchire students. This
makes students be more responsible for their oaumileg and more autonomous. In addition, it allomeeting individual

needs of each student (Gairns & Redman, 1986).

Harmer (2007) asserts that translation seems ttmEneficial tool if it is used sparingly, but fitaaild be utilized
with caution. If EFL teachers depend heavily on e of translation, students lose much essenbeing in a language
learning classroom. Thus, they will listen to #diEnglish and lack sufficient language exposttereover, Harmer further
adds more challenges of depending on translatibnamit needs an efficient speaker of both langsag translate well;

andnot all words can have equivalent in the tdegeguage.

Communicative approach refers to classroom actwitvhich students use language as a meansof cocatiani
and the main purpose is to accomplish some typeséf Therefore, students are demanded to usedhyrall the language
that they know, and they incrementally developrtlesgirning strategies in order to attain thereahcwnication in the target

language.

CONCLUSIONS

This paper has discussed some issues pertaineddarch in the area of second language vocabelaching and
learning. It also unearths a new trend to conderning and teaching words as lexis that is momprehensive than simple
term vocabulary. In addition, it reveals that Elela¢hers can use both explicit and implicit exposoneew lexical items.
In this article, many strategies of teaching arairiang vocabulary have been highlighted. Moreoseme practical ideas
to teach grammar and vocabulary effectively wesewlsed. Finally, a clear comparison between thear-translation

method and the communicative approach was shetaigh
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